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In those States in which ethnic, religious or linguistic minorities or persons of

indigenous origin exist, a child belonging to such a minority or who is

indigenous shall not be denied the right, in community with other members of

his or her group, to enjoy his or her own culture, to profess and practise his or

her own religion, or to use his or her own language.

Article 30, UN Convention on the Rights of the Child, 1989

Article 30 of the UN Convention on the Rights of the Child (1989) protects

minority and indigenous children’s (anyone under the age of 18) right to practice

their community’s culture, religion, and use of their own language within their

respective larger nation State. Unfortunately, the US, along with South Sudan and

Somalia, are the only countries in the world that have not ratified this international

treaty and several other international treaties that protect the rights of minority and

indigenous peoples, especially minority and indigenous children. Lamentably, the

US is not, and has not been a model historically in the protection of minority and

indigenous peoples’ human rights (Acuña 2000; Spring 2004; Vargas 2005).

A history of genocide, both physical and cultural, often obscured by US

exceptionalism, is part of our nation’s expansion and growth story, both here in our

own soil and abroad (Pease 2000). Indeed the US ‘‘melting pot’’ myth has been

based on a history of racism, ethnocide, and cultural genocide in which assimilation

is the method and schooling the institution (Dunbar and Skutnabb-Kangas 2008),

which has been used to legally sustain the white supremacist foundations of the
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nation (Mills 2000). Indeed delegates from the US and Canada to the UN Genocide

Convention (1948), amongst other countries, resisted the inclusion of cultural

genocide, into the convention document. According to Dunbar and Skutnabb-

Kangas (2008: 17):

Among the justifications for this opposition were that the physical destruction

of groups was more serious that the destruction of their culture, that cultural

genocide could result in ‘‘spurious claims’’ being brought, and that the

inclusion of cultural genocide could inhibit the assimilation of cultural or

linguistic groups.

While the delegates feared that the inclusion of cultural genocide would lead to

restitution claims, they were also deliberate in protecting the mechanisms for forced

assimilation of cultural and linguistic minority and indigenous groups. Assimilation

thus remains an essential and protected method for cultural annihilation worldwide.

In the US, the attacks on Ethnic Studies programs, in Arizona and elsewhere, the

censorship campaigns against books like Richard Delgado’s Critical Race Theory,

Elizabeth ‘‘Betita’’ Martı́nez’s 500 Years of Chicano History in Pictures, Paulo

Freire’s Pedagogy of the Oppressed, Bigelow and Peterson’s Rethinking Columbus:
The Next 500 Years, and Rodolfo Acuña’s Occupied America: A History of
Chicanos, amongst others, and the conservative white political backlash against

empowering educational approaches for minority urban youth are the most recent

manifestations of cultural annihilation campaigns. Such attacks have been

historically protected by systemic white privilege in social, economic, legal, and

political realms (Mills 2000) that also dictate and control knowledge and the

production of knowledge as a property of whiteness (Orozco 2011). Thus, Western

knowledge has been positioned as a ‘‘master narrative requiring the congruence of

other cultures’’ (Doxtater 2004: 629). Further, Western knowledge, according to

Doxtater, has been given the authority and has become the fiduciary, through

systemic white Eurocentric world domination, ‘‘to determine fitness for world

citizenship’’ (p. 629) based on notions of reasonableness, dating back to colonial

and imperialist enterprises (Willinsky 1998), to determine what counts as valid

knowledge, and who can posses that knowledge.

The fact is that Western knowledge is not the only epistemology, nor the best

knowledge system the world has ever known, including in scientific and

mathematical knowing(s). Non-western knowledge systems around the world have

been fundamental in sustaining important civilizations and in ensuring the survival

of the majority of the people’s planet despite white domination (Machado-Casas

2012). For US Latin@s, Trinidad Galvan (2011) defines supervivencia (survivance)

as not mere survival, but survival plus, which often includes thriving despite

difficult situations. The demographic growth of people of color in the US evidenced

by the 2012 presidential election, particularly of Latin@s, along with the threat to

Western hegemony inherent in Ethnic Studies are behind the draconian measures

being taken to maintain white domination through laws such as Arizona’s HB 1070

and HB 2281, amongst others in other states. Ethnic Studies is a threat precisely

because it validates the knowledge systems of people of color, which for Latin@s of

Mesoamerican origin and heritage (including Mestz@s) is based on indigenous
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knowledge systems (Bonfil-Batalla 1987), that not only include different episte-

mological knowledge, but also relational ontological, and ethical axiological

saberes (knowings) that manifest in drastically different ways of seeing the world,

of being in relation to self and to others in the world, and to the world itself (Urrieta

forthcoming).

Raza Studies in the Tucson Unified School District (TUSD), which focused

primarily on a Maiz-based (Mesoamerican) curriculum, centered the Raza Studies

students, especially Mexican-American students at the center of a millennial origin

story, and away from the margins of whitestream schooling (Urrieta 2009).

Whitestream schooling, the primary tool for minority and indigenous cultural

annihilation in the US, refers to the official and unofficial texts, ideologies, and

discourses used in US schools that are founded on the practices, principles, morals,

and values of white supremacy and that center an un-critical and exceptionalist

history of White Anglo-American domination (Urrieta 2009: 181).

Ethnic Studies therefore represents a challenge to whitestream schooling, to

subtractive schooling (Valenzuela 1999), to the property of whiteness (Orozco

2011), and to the white privilege and racism that sustains white supremacy itself.

(1) Ethnic Studies challenges whitestream authority over knowledge production

where ethnic community ways of knowing and being are valid epistemolog-

ical, ontological, and axiological knowledge and is a powerful decolonial

knowledge system/base in resistance to whitestream self-professed knowledge

authority.

(2) Ethnic Studies challenges whitestream monopoly over knowledge production,

where the study and codification of community knowledge(s) are manifesta-

tion of community self-determination, self-empowerment, and invaluable to

people of color’s identity formation.

(3) Ethnic Studies challenges whitestream authority to interpret knowledge(s).

Ethnic Studies pedagogy, such as TUSD’s Raza Studies’ critically compas-

sionate intellectualism, produces critical thinkers that have the power to read

the word and the world from multiple perspectives (Freire 2000).

Ethnic Studies in Arizona, as elsewhere, had great success in educating Urban

Youth of Color by all accounts, including in qualitative and quantitative evaluations

of these programs/departments (Carbera et al. this issue; de los Rı́os this issue).

Ethnic Studies programs are not meant to be a separate subject, such as an

elective, but encompass different and complete knowledge systems that can include

all subject areas in order to fully recognize Children of Color’s holistic existence

and well-being in culturally safe and authentically caring spaces where they can be

recognized as full human beings through culturally relevant curriculum and

appropriate pedagogies. Whitestream schooling in all of its past and present

iterations, has not, does not, and cannot, recognize the full humanity or potential of

Children of Color in the US. Ethnic Studies, on the other hand, can and has

addressed the educational needs of the growing Non-white majority in the US as

well as the needs of white students ready to meet the challenges of our changing

future as a nation.
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As our world becomes more globalized, many nations are beginning to recognize

and protect cultural and linguistic diversity. Several Latin American countries have

initiated numerous Autonomous Movements, granting indigenous communities the

right to speak, write, and teach in their native language. Ironically as they move

forward by taking steps to recognize indigenous and minority groups, in the US

white supremacy is taking steps back to maintain its hegemony. SB 2281 in Arizona

is an example of how instead of recognizing diversity, whitestream politicians and

law makers are trying to erase it by banning books, censoring, and eliminating

effective instructional programs. This systemic denial of cultural and linguistic

rights, educational rights, the destruction of minority and indigenous educational

sovereignty, are indeed possibly crimes against humanity (Dunbar and Skutnabb-

Kangas 2008), and might one day be the very injunction of, and cultural sin of white

supremacy, that will lead to its own demise.

The Special Issue

While this special issue of The Urban Review sought to continue building a

collective awareness and critical consciousness about the generally negative and

counterproductive consequences of book banning and censorship for collective,

personal, and academic freedoms, and the detrimental effects this has on minority

education in particular. We also aimed to expose a wide spectrum of counter stories

and movements by various communities, especially youth, as well as individuals

against these white supremacist, hegemonic attacks against Children of Color,

Mexican-Americans, Ethnic Studies, diversity, and multiculturalism in the US in

general. We are pleased that the contributors to this special issue did just that.

In ‘‘If there is no struggle, there is no progress’’: Transformative Youth Activism

and the School of Ethnic Studies, contributors Nolan L. Cabrera, Elisa L. Meza,

Andrea J. Romero, and Roberto ‘‘Dr. Cintli’’ Rodrı́guez, provide a most powerful

example of youth agency and activism in Tucson, Arizona. As an act of

transformative resistance, UNIDOS students created the School of Ethnic Studies

focused on teaching the ‘‘forbidden curriculum’’ banned in the TUSD. The School

of Ethnic Studies thus created an autonomous, community-based, critical, youth-led,

adult-supported counter-space that was utilized by student activists and their adult

allies to learn ‘‘their histories, stories, and myths’’, as well as to analyze, reflect on,

and organize their movement in strategic ways.

In ‘‘Teaching as a Healing Craft: Decolonizing the Classroom and Creating

Spaces of Hopeful Resistance through Chicano-Indigenous Pedagogical Praxis,’’

Silvia Toscano Villanueva explores the edict for her own self-determination as a

person and as an educator. Drawing from El Plan de Santa Bárbara, from Tucson

Mexican-American Studies educators’ barrio pedagogy and critically compassionate

intellectualism, and from Chicana indigenous scholars, she asserts that her role as a

teacher consists of a meditation that allows her to weave together various strands of

self, including personal, emotional, professional, intellectual, spiritual, and Meso-

american cosmological knowing. Villanueva also tracks methodological intersec-

tions in her article to enable educators to see the urgent necessity of transforming
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and expanding learning spaces into healing spaces for youth of color through

Chicano-indigenous pedagogy.

Elı́as Serna’s, ‘‘Tempest, Arizona: Criminal Epistemologies and the Rhetorical

Possibilities of Raza Studies,’’ presents a powerful and critical rhetorical analysis of

the struggle to save Raza Studies and a strong counter-story about student agency.

Serna beautifully weaves how rhetoric/style is deeply interconnected with

knowledge construction, and the use of bodily rhetoric, which empowers students

to enact, to act, and to explore. Serna explores through three powerful examples

how such physical activities serve as embodiments of epistemology, including the

use of sacred runs. Lastly, he asserts that Arizona’s laws are part of an ideological

war that has extended to the rest of the country, while calling for ‘‘new

vocabularies’’ to engage in meaningful intellectual exchanges that promote ethical

and political projects that absorb, promote, and enact meaning into politics, public

life, and social justice.

Next, Cati V. de los Rı́os’s ‘‘A Curriculum of the Borderlands: High school

Chicana/o-Latina/o Studies as Sitios y Lengua,’’ offers us a critical ethnographic

self-study of her pedagogy and her students’ perspectives in a Chicana/o-Latina/o

Studies college preparatory high school course in Pomona, California. Through a

borderlands analysis de los Rı́os explores Chicana feminist Emma Pérez’s concepts

of ‘‘sitios y lenguas’’ as decolonizing spaces and discourses in which her high

school students were able to reflect on the ongoing transformation of their social,

political, and ethnic identities, revealing the complexities and differences that exist

among Chicana/o and Latina/o youth. Through this classroom ethnography she

exposes how students were able to navigate Raza youth challenges, while

simultaneously working toward social justice and in physical and metaphorical

borders.

In ‘‘Teaching the Teachers: Dismantling Racism and Teaching for Social

Change,’’ Ruiz and Cantú look at their own theoretical and pedagogical reflections

and explore the ways in which teacher education programs can serve as a space of

resistance. The authors provide counter narratives of resistance against the attacks

on Ethnic studies and the banning of books by exposing their experiences and

pedagogical practices as teacher educators. They discuss fundamental concepts that

undergird social change methodology drawing from Anzaldúa’s la facultad and

conocimiento and from Isabel Gunning’s World Traveling. Lastly, they argue that

equity issues, cultural identity or cultural framing, culturally relevant strategies and

teaching in a university setting can impact curricula in significant ways that result in

dismantling racism and in teaching that is focused on positive social change.

In, ‘‘Arpaio Doesn’t Control Anything: A Summer with El Hormiguero in

Phoenix, Arizona’’ Juan F. Carrillo, drawing from observations and interview data,

examines what he terms ‘‘hormiguero agency.’’ Hormiguero agency is the nurturing

and empowered identities of Latin@s in Phoenix, Arizona. Hormiguero agency is

resistance in multiple spaces, including schools, activist organizations, and within

underground business networks to survive and thrive despite dehumanizing state

level policies. Finally, in a Critical Media Review: Precious Knowledge: Arizona’s
Battle Over Ethnic Studies, José Garcı́a offers us an important and critical analysis

of the recent documentary which traces the establishment of Mexican American

Urban Rev (2013) 45:1–6 5

123



Studies (MAS) in TUSD, the political and ideological framework the forces

opposing MAS espouse, and the student and community struggle to save the

program. Our hope is that the special issue will help further expose the violation of

first amendment rights, academic freedom, minority and indigenous education

rights, international indigenous people’s educational and linguistic rights, as well as

serve as a call for action in solidarity across entities, networks and organizations to

protect the human rights of ethnic and racial minority and indigenous groups in the

US and around the world.
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